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1 Abstract 

The deliverable D1.2, theoretical overview, provides the background of the survey that will be 
implemented within the CUPESSE-Project as part of objective 1 of the project. Overall, the CUPESSE 
framework describes a ‘cultural pathway’ to economic self-sufficiency that originates in the nuclear 
family (parental characteristics, parenting style, early socialization, resource endowment) and that 
involves the intergenerational transmission of a set of individual characteristics that shape 
individuals’ life course (e.g. certain attitudes, values and traits). This cultural pathway is conditioned 
by personal and societal context factors.  

 

As will be outlined, transmission in this regard may work via diverse channels including socialization 
in the family, exposure to similar environments as parents, schooling, interaction with peers, and 
genetic heritage. To link all these dynamics to the individual, who represents the supply side of the 
labor market, a framework of individual-level career decision-making is elaborated, which is based on 
well-established theories of human behavior and career decision making (theory of planned behavior 
by Icek Ajzen and Martin Fishbein and the social cognitive career theory developed by Robert Lent 
and colleagues). 

 

2 Outline of the CUPESSE-Project 

The CUPESSE-Project consists of two research dimensions. The first research dimension is dedicated 
to a comparative investigation of the causes and effects of youth unemployment in Europe. This 
dimension focuses on the determinants that have direct effect on the labor market. The second 
research dimension seeks to employ these insights to assess the effects and effectiveness of existing 
policy measures, that is, to sort out the factors and measures that make the largest difference in 
order to improve existing programs and to propose more effective policy responses to help 
overcome youth unemployment in Europe. 

CUPESSE has 5 main objectives. The interrelatedness of the different objectives is depicted in Figure 
1. Objective 1 focuses on the supply side of the labor market and tries to explain how values, 
attitudes and traits get transmitted from parents to their children. Furthermore, it is investigated 
how these transmitted factors get transformed into career interests, life goals and intentions. Hence, 
the theoretical elaboration focuses on factors that encourage young people to become economically 
self-sufficient, engaged in occupational career building and entrepreneurial activity. CUPESSE goes 
beyond the current state of research by analyzing how the intergenerational transmission of values, 
attitudes, and resources like cultural, economic, and social capital affects young people’s propensity 
to strive for an economic self-sufficient life by forming an entrepreneurial mindset. Thus, 
comprehensive information of the supply side is obtained by conducting a large survey among young 
adults in Europe.  

Objective 2 examines how the supply side and the demand side of the labor market match and affect 
the employment situation of young people. Objective 3 tries to explain the long-term implications of 
youth unemployment, including its effects on individuals and the society as a whole. Within the 
second research dimension, the project is intended to assess the effectiveness of European labor 
market policies in combating youth unemployment. This aim can only be achieved properly with a 
comprehensive understanding of the supply side, their psychology as well as their assessment of the 
world surrounding it in respect of opportunities and barriers. In this regard, the implemented survey 
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also provides important insights for the two objectives that are part of dimension two: Objective 4 
assesses the contextual factors on the macro level as well as evaluates existing policy measures. In 
this respect objective 4 lays the foundation for objective 5 of the CUPESSE project, which is to 
present ideas for new policy measures and policy improvements. 

The theoretical overview (Deliverable No. D1.2) pursues a very specific objective within the broad 
orientation of the CUPESSE-project. The theoretical framework provides the foundation of the survey 
that will be implemented within the CUPESSE-Project as part of Objective 1. In this respect, it focuses 
on the first research dimension and within this dimension on Objective 1. Hence, the theory tries to 
obtain a more defined understanding of the supply side of young adults’ employment by 
concentrating on how the intergenerational transmission of norms, values, and attitudes in the 
context of family organization influences the economic self-sufficiency and entrepreneurial mindset 
of young people. For this purpose, a framework of individual-level career decision-making is 
elaborated in order to get a better understanding of the dynamics and processes that directly 
influence the individual. This comprehensive assessment of young Europeans provides valuable 
insights pivotal for achieving the other objectives of the project.  

Figure 1: Outline of the project 

 

Source: own presentation 
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3 Introduction 

The theoretical elaboration follows the logic of backward induction. The chapter is therefore 
structured as follows. First, we define and conceptualize the ‘desired’ outcome, self-sufficiency, the 
dependent variable, and the entrepreneurial mindset. The following section provides a framework 
for the analysis of individual decision-making regarding career steps, which we label the 
transformation process. Then we elaborate on theories of the determinants and antecedents of 
individual career decisions and of the transformation of values, attitudes and traits into work-specific 
life goals, interests, and intentions.  

The following section provides definitions of the wide set of complex concepts entailed in the 
framework that are hypothesized to affect the extent to which an entrepreneurial mindset will be 
developed, among which in particular economic and social capital, cultural and human capital, 
personality traits, self-efficacy, outcome expectations, subjective norms, behavioral intentions, and 
their mutual relations are further elaborated. Further, we outline the mechanisms assumed to 
underlie intergenerational transmission processes of these factors, which we label the transmission 
belt.  

We take the intergenerational perspective in order to avoid conceptualizing the whole transition 
phase as an individualistic process. In order to study the origin of life goals, intentions, and interests, 
we have to go beyond the individual and include the dynamics of socialization. In the literature, five 
important socialization agents have been identified: parents, school, peers, media and voluntary 
associations (Langton 1969, p.5).1  

The influence of these different agents change over time. It is evident that not only parents influence 
the value formation of children and young adults. Nevertheless, the family must still be regarded as a 
crucial actor in the socialization process, in particular with respect to fundamental values, because 
the family constitutes the primary socialization context until the child enters school (Abendschön 
2013, p. 38). Parents are important for children at a young age and therefore lay the foundation for 
further developments (Quintelier 2013, p.140). In consequence, the CUPESSE project focuses on the 
family as the main agent of socialization, although we are aware of the fact that the socialization 
process is of a multifaceted nature, combining a variety of influences. Furthermore, these influences 
affect individuals in very different ways, dependent on, for example, their personality or their 
resource endowment. 

It is clear that, apart from the socialization effects, individuals are always embedded in a context. As 
a consequence, the framework of individual-level causal mechanisms presented here provides a 
variety of possible links for analyzing connections between the micro level and the macro level as 
well as of social and economic conditions in order to answer the different research questions of this 
project.  

The final section is dedicated to present possible context factors.2 Each section is followed by some 
basic propositions derived from the theoretical elaboration. These propositions make no claim for 
completeness, but are intended to give an impression of underlying connections. As mentioned 
above, objective 4 and 5 assess the contextual factors on the macro level that are not part of this 

                                                           
1
 In respect of children’s and young people’s political orientation it could be shown that mass media consumption exerts big 

influence. For a profound analysis see van Deth et al. (2007)  and van Deth et al. (2011) 
2
 As this theoretical framework focuses on the individual the section that provides context factors can only give a short overview 

over possible context factors. A comprehensive elaboration follows in WP 4 and 5. 
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theory. Only when the individual level (Dimension 1), which will be investigated here, is combined 
with the country specific contextual factors (Dimension 2), a proper understanding based on 
comparative assessments across countries can be developed. 

 

4 Overview of the Analytical Framework 

Our theoretical framework is intended to provide potential explanations of the supply side of the 
labor market and the individual-level factors that affect economic self-sufficiency of young people by 
means of (well-paid) employment or self-employment. 

CUPESSE studies the transition of young people from adolescence to economic self-sufficiency (cf. 
Loeb & Corcoran 2001; Camasso & Jagannathan 2012). This transition is not a linear process and can 
extend beyond the youth to young adulthood, since today’s labor market entrants are confronted 
with job insecurity, precarious working contracts, increasing personal responsibility for lifelong 
learning, and periods of unemployment.3 They need to rapidly adapt to changing conditions and to 
take responsibility for their own fate on the labor market (e.g. Hall and Mirvis 1995; McArdle, et al. 
2007; Meijers 1998). In this respect, not only the transition from school to work and to economic 
self-sufficiency, but also the design of an individual career path as such has become a challenging 
task. Individuals choose their career on the basis of their attitudes, values, abilities, personality, 
preferences, and various job dimensions, as well as factors relating the organizational culture (van 
Vianen 2000). In this regard, within the social, economic, and cultural conditions into which they 
have been socialized, people self-select themselves to work settings that are consistent with their 
values and attitudes and that fulfil their needs (Cable and Judge 1996). Therefore, the consortium 
aims to identify the individual characteristics that are associated with an individual’s ambition to 
become economically self-sufficient, to develop a specific occupational career, and eventually his/her 
employment status (see Berlin, et al. 2010; Hellevik and Settersten 2012). All these factors combine 
to what we term the entrepreneurial mindset. Thereby, we are, on the one hand, interested in the 
formation of an entrepreneurial mindset, and, on the other hand, in the transformation process that 
defines whether individuals holding such a mindset manage to become economically self-sufficient 
by means of (self-)employment.4 

Figure 2 provides an overview of the analytical framework (for a more detailed version, see 10). 
Overall, the CUPESSE framework focuses on the ‘cultural pathway’ to economic self-sufficiency that 
originates in the family and refers to parental characteristics, parenting style, early socialization, and 
resource endowment. It involves the intergenerational transmission of a set of individual 
characteristics, such as attitudes, values and traits, that shape individuals’ mindsets and in this 
respect influence their career path and the attainment of economic self-sufficiency. The cultural 
pathway that consists of the transmission process as well as the transformation process, is 
conditioned by personal and societal context factors, that is, structures of opportunities and 

                                                           
3
 Although, the framework presents a ‘‘snapshot’’ of the process at a single point in time it has to be acknowledged that it 

incorporates both iterative and recursive interactions. Furthermore, the arguments may suggest causality, but we point out that 

in fact the illustrated relationships are successively and reciprocally causal in nature. Therefore, the framework captures the 

interplay among several individual-difference factors in the context of tasks that people with the intention to gain economic self-

sufficiency undertake (Markman and Baron 2003). 
4
 We also account for the fact that it is not only unemployment that may hinder young people’s transitions to adulthood and 

economic self-sufficiency: Another problem is the growing number of young people who are underemployed (interns, free-

lancers, or part-time workers, who earn too low wages for economic self-sufficiency). The theoretical framework that will be 

presented here intends to provide a better impression of the supply side of the labor market. 
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constraints such as macroeconomic conditions, educational and welfare systems, policies aimed at 
promoting employment and entrepreneurship to name just a few. 3,  

 

Figure 2: Overview of the analytical Framework 

 

Source 1: Authors’ elaboration 

4.1 Dimensions of economic self-sufficiency: the dependent variable 

The CUPESSE-Project is primarily concerned with cultural factors that motivate young people to 
strive for an economically self-sufficient life. In this respect, economic self-sufficiency is the ultimate 
desirable outcome variable for this study. The term ‘desirable’ signals that the project takes a 
normative point of view with regard to the outcome variable. Self-sufficiency is considered a 
desirable state of young adults in modern welfare-capitalist economies.  

Economic self-sufficiency describes a situation in which a person is economically independent in the 
sense of not relying on financial support from her family or the welfare system. As already 
mentioned, the most effective means to ensure economic self-sufficiency is participation in the labor 
market by means of sufficiently paid employment or self-employment (Camasso and Jagannathan 
2012; Loeb and Corcoran 2001).  

However, young people form a very heterogeneous group. For example, some people drop out of 
school and start working at a very young age, others are in apprenticeship and traineeship programs 
that do not provide them with sufficient financial means to secure economic independence, and 
again others are in higher education and depend on their parents’ financial support.  

The ultimate outcome, an economically self-sufficient life, may not always be observable in the group 
of people aged between 18 and 35 years. Therefore, we also, and in particular, have to focus on 
these people’s intentions, life goals, and future expectations, as well as the various antecedents4F of 
these driving forces of an economically self-sufficient life (Ajzen 1991).5 

                                                           
5 These antecedents are values, human capital, personality traits, self-efficacy, outcome expectations and subjective norms and 

will be elaborated in more detail in the following chapters. 
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Life goals are long-term, abstract, and often implicit wishes and expectations. Major life goals have a 
motivational function and involve a person’s aspiration to shape her life context such as a career, a 
family or a certain kind of lifestyle. Major life goals influence an individual’s life over decades, rather 
than days or weeks (Roberts & Robins 2000, p. 1285). Together with career interests, life goals are 
translated into intentions that are more direct antecedents of actions. Intentions refer to the 
readiness to engage in a behavior, a construct that incorporates such concepts as willingness, 
behavioral expectation, and trying (Fishbein & Ajzen 2010; Bagozzi & Warshaw 1990; Carsrud et al. 
2009). 

 

4.2 Entrepreneurial Mindset as precondition for economic self-sufficiency 

The framework presented here provides a tentative explanation of the transformation of values, 
attitudes, skills and traits into life goals, interests, and intentions, as well as into actions that lead to 
economic self-sufficiency. The project is not just interested in the final outcome of this process that 
culminates in economic self-sufficiency but in all the intermediate determinants that influence this 
transformation process. The reason for this broader emphasis is twofold. First, the link between life 
goals, intentions and ensuing acts cannot be assessed by only analyzing intentions. An action, in this 
case achieving economic self-sufficiency, requires not only an intention, but also active performance 
by the individual towards achieving success in work-related behavior (A. Carsrud, et al. 2009; Frese 
2009). Parker and Belghitar (2006) show that a considerable share of people who have the intention 
to start a business can be classified as lethargic dreamers, as the declared intentions are never 
followed by actions. Therefore, the entrepreneurial mindset is conceptualized as a precondition for 
economic self-sufficiency, but it is still a variable to be explained itself. Second, a crucial aspect of the 
research interest, namely intergenerational transmission, determines the development of the 
individual mindset and in this respect the antecedents of individual intentions. 

Keeping in mind all these dynamics, we are interested in the mindset, or self-perception of young 
people that causes them to strive for economic independence. The mindset is the lens through which 
people assess their surroundings. This lens is shaped by a variety of factors, such as differences in 
human capital and knowledge, confidence, differences in intrinsic motivation as well as an 
overestimation of benefits and an underestimation of time and risk (Douglas 2009). Referring to the 
concept of entrepreneurship, the literature suggests this concept to have a very strong behavioral 
dimension (Stevenson & Jarillo 1990). Individuals with an entrepreneurial mindset are those who are 
“ingenious and creative in finding ways that add to their own wealth, power, and prestige” (Baumol 
1990, p. 897).  

Accordingly, having an entrepreneurial mindset is a certain philosophy of life (Scheepers 2008), a 
certain way to see the world that determines how people behave. Thus, behaving in an 
entrepreneurial manner is considered a major means of becoming economically self-sufficient, 
either by finding employment, becoming re-employed, or becoming self-employed. Evidently, seizing 
opportunities and generating values occurs also outside of self-employment. The boundaries 
between participating in the labor market by looking for a job or by becoming self-employed have 
become more permeable. An entrepreneurial mindset is therefore not just important for self-
employment, but also for employability in general.  

In sum, an entrepreneurial mindset may be seen as a context-dependent individual asset which can 
be accumulated during childhood, adolescence and adulthood and influences how people see the 
world. The formation of such a mindset may thus be influenced by two processes: first, the 
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intergenerational transmission and second, the transformation. Accordingly, a proper learning 
environment that is shaped by resources within the family such as parental involvement, social and 
economic capital, as well as institutional context factors, such as the educational system that can 
equip young individuals with the skills demanded from employers and that foster a swift transition 
from school to work can make big differences. A shortage of such a mindset may be among the 
causes of youth unemployment or underemployment. We thus investigate the factors that may 
encourage families, societies, and young individuals to accumulate this asset.  

The supply side can, therefore, be conceptualized directly as the individual mindset (the individual 
skills, values, traits, and attitudes as well as goals and intentions). Objective 1 will deal with this task. 
Work package 4 and 5 analyze the demand side in more detail with the secondary goal to investigate 
the interface between supply and demand on the labor market that determine an individuals’ 
employability. Nevertheless, a specific mindset that causes a person to strive for economic self-
sufficiency through labor market participation is a precondition of the employability of an individual.  

In this respect the entrepreneurial mindset can be conceptualized as a precondition for economic 
self-sufficiency. This relationship is characterized by two underlying assumptions; on the one hand 
that the entrepreneurial mindset may be classified as an intermediate process and on the other hand 
that an individual’s mindset alone does not guarantee success on the labor market. The labor market 
is the interface between demand side and supply side. Where the supply side, or an individual with a 
specific mindset, meets the demand side of the labor market, the individual’s mindset in respect of 
the work settings is translated into employability. Employability can therefore be conceptualized as 
the capability to get and keep paid work (Hillage and Pollard 1998):  

“More comprehensively, employability is the capability to move self-sufficiently within the labour market to realise 
potential through sustainable employment. For the individual, employability depends on the knowledge, skills and 
attitudes they possess, the way they use those assets and present them to employers and the context (e.g. personal 
circumstances and labour market environment) within which they seek work.” (Hillage and Pollard 1998) 

Employability demands the ability to pro-actively manage one’s own career and to market oneself 
(Fugate, et al. 2004; Potgieter 2012). This corresponds with action theory that suggests that active 
performance, that can be defined as being self-started, proactive, and persistent in the face of 
barriers and obstacles that need to be overcome, can explain individual differences in a significant 
manner (Frese and Fay 2001). The concern with employability shifts the responsibility for career 
management and development from employers to employees (Hall and Mirvis 1995). Central aspects 
are the management and marketing of one’s own career, continuous learning and adaptation. Young 
people are expected to cultivate new interests and skills, revise their plans and overcome obstacles, 
in other words: to act in an entrepreneurial fashion, taking an agentic approach to their career 
building by actively recognizing, creating, and exploiting opportunities (Lent et al. 2009, p. 286).  

Being “employable” is not always enough to be successful on the labor market. Factors that go 
beyond “individual factors” (skills, attitudes) have to be taken into account, like “personal 
circumstances” (caring responsibilities, access to resources and support), and “external factors” 
(demand-side restrictions). Employability relates to the ability of an individual to obtain a job 
(employability) or to create one (self-employability). It therefore encompasses much more than just 
the minimum skills and attitudes that employers require of a job candidate (McQuaid and Lindsay 
2005, p. 214). Important additional elements of employability are self-management, the 
identification of opportunities and their realization. To become employable, individuals are required 
to “act in an entrepreneurial way” or in other words, to have an “entrepreneurial mindset”.  
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4.3 The Transmission Process 

In order to assess how children and young people develop an entrepreneurial mindset, the CUPESSE 
project is specifically interested in the influence of parents. Parents typically support their offspring 
in their transition to adulthood (Luster, et al. 1989, p. 145) and in this context wish to transmit 
cultural attributes to their offspring that increase the likelihood of socio-economic success (Bowles, 
et al. 2001). Although children and young people are influenced by various other socialization agents  
(Harris 1995; Langton 1969, p. 5), our focus is on socialization within the family because the family is 
still a crucial actor in the value socialization process. In this regard we are interested in the way 
parents assist their children to incorporate into their actions the values, attitudes, beliefs, and 
behaviors of the culture surrounding them. CUPESSE refers to this process as the transmission 
process that is highly influenced by the parenting style.  

 

5 The Transformation Process 

The following section provides the theoretical foundation of the transformation process that 
describes how intentions, life goals and interests come into being. The framework that will be 
developed within this theory chapter, and aims at explaining this transformation process, is based on 
well-established theories on human decision making and career choice (Ajzen & Fishbein 1980; Ajzen 
1991; Lent et al. 1994; 1999; 2002; 2000). Furthermore, this chapter takes account of a variety of 
extra-personal, social and economic factors that constrain or facilitate individual agency.  

Moreover, within the project CUPESSE, we expect a strong intergeneration influence of family and 
parents. This influence works mainly through two different mechanisms: The cultural pathway and 
the status inheritance (Glass, et al. 1986). This division is based on the tripartite distinction of capital 
forms according to Bourdieu, economic capital, cultural capital and social capital (e.g. Bourdieu 
1983). Economic capital is directly convertible and can be seen as congruent to the traditional idea of 
capital in form of money or assets.  

Social capital is defined as the social relations and social networks that facilitate individual actions 
(Parker 2004, p. 74). While the endowment of young individuals with economic and social capital is 
certainly central to life course outcomes and in particular for a successful positioning in the labor 
market, CUPESSE puts its focus on the intergenerational transmission of ‘cultural capital’ and on the 
implications of this type of capital for the labor market outcomes of young adults. In contrast to the 
rather narrow definition of cultural capital by Bourdieu, in CUPESSE we aim for a broad definition 
(see below). In this sense we are interested in how the parents’ cultural capital is transmitted to 
children and transformed into subjective norms, outcome expectations and self-efficacy beliefs that 
are direct antecedents of life goals, career interests and intentions. As we postulate an 
intergenerational influence in respect of career options and choices, a ‘cultural pathway to economic 
self-sufficiency’ is defined. 

The status inheritance exerts an influence on children’s value orientation through socio-economic 
characteristics like social class and ethnicity (Abendschön 2013, p. 38; Glass, et al. 1986; van Deth, et 
al. 2011). The status inheritance pathways therefore account for the fact that parents provide their 
children with economic and social capital and the possibility to build up their own economic, social 
and cultural capital. The acquisition of cultural capital, of which human capital in terms of cognitive 
and non-cognitive skills is a central component, is facilitated by parental support and their 
involvement in their children’s (educational) pursuit and school-to-work transition. The degree to 
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which certain values and skills are transmitted from parents to children depends on the 
characteristics of the transmission belt (see below for definition). Furthermore, context variables 
influence how individuals perceive their environment in respect of opportunities and barriers and 
therefore enter the framework as control variables. On the basis of all these factors, in conjunction 
with contextual conditions, young people develop their subjective norms, outcome expectations and 
perceived self-efficacy. These three variables are part of an individual’s mindset and are considered 
central for predicting and understanding young peoples’ career interests, intentions, and personal 
agency.  

Figure 2 depicts the proposed pathways in more detail. The next sections are dedicated to giving a 
short overview of the theories the CUPESSE framework is based on and defining the concepts that 
are part of the cultural pathway in more detail. 



 
 
 

 10 

Figure 3: The cultural pathway to economic self-sufficiency from a supply-side perspective

 

Note: We assume that relationships are often reciprocal. To facilitate the presentations only one-way arrows are used to illustrate relationships, however.  

Source: authors’ elaboration - The framework is based on Ajzen & Fishbein 1980; Ajzen 1991; Lent et al. 1994; 1999; 2000; 2002 



 
 
 
 
 
 
 

© University of Vienna. Working Paper. [07.05.2015] 11 

In the next section the antecedents of life goals and intentions and therefore of an individual’s self-
sufficiency are presented. A starting point is Bourdieu’s approach to differentiate capital in a 
tripartite manner. The adoption of a broad definition of the concept of cultural capital facilitates our 
understanding and conceptualisation of the various antecedents of intentions and the aspects of the 
entrepreneurial mindset.   

 

5.1 Cultural Capital  

Bourdieu’s concept of cultural capital has been defined in various ways. In its original form, cultural 
capital according to Bourdieu refers to individuals’ skills, knowledge and educational outcomes.6 In 
this sense it is congruent to a commonly used narrow definition of the concept of human capital 
(Becker 1993). Over time, the dominant interpretation of cultural capital has become more and more 
focused on competences within ‘highbrow’ or elite culture such as classical music and art, while the 
concept has been separated from educational skills and achievement (for a review of the historical 
development and usage of the concept, see Lareau and Weiniger 2003). As argued by Lareau and 
Weininger (2003, p. 580), however, nothing in Bourdieu’s writing implies a distinction between 
cultural capital and ability or skills. To the contrary, he maintains that educational credentials attest 
to a ‘social competence’ that has both a skills dimension and a status dimension, and that these two 
forms of competence cannot be disentangled. For this reason, cultural capital entails both in an 
indissoluble fashion  (Lareau and Weininger 2003, p. 581).  

In line with this perspective we adopt a broad definition of cultural capital, encompassing a whole set 
of cognitive and non-cognitive skills that improve individuals’ competence to act in cultural settings 
(cultural competence). This definition of cultural capital refers to the endowment of individuals with 
‘cultural factors’ that affect the degree to which an individual is able to successfully participate in 
society (and on the labor market) and to compete for scarce positions and resources. This entails 
individuals’ skills, abilities and educational achievements (human capital) as well as his or her cultural 
competences, values and attitudes. This notion of ‘cultural capital’ enables researchers to view 
culture “as a resource that provides access to scarce rewards, […].” (Lareau and Weininger 2003, p. 
587). Swidler (1986) argues that cultural capital is more than just the sole knowledge basis of an 
individual. Culture is the “tool kit” for constructing “strategies of actions” because “[o]ne can hardly 
pursue success in a world where the accepted skills, styles, and informal know-how are unfamiliar” 
(Swidler 1986, p. 275). In sum, to remain with the tripartite distinction of capital forms according to 
Bourdieu, we use the term cultural capital, yet define it in much broader terms to encompass both 
human capital as well as other ‘cultural factors’ such as attitudes and values. A focus of analysis in 
CUPESSE is then on the intergenerational transmission of ‘cultural capital’ defined in such broad 
terms, i.e. on the transmission of skills, values, attitudes, etc. from parents to children.  

Within labor economics, human capital is widely used as it formalizes the idea that workers possess a 
set of marketable skills in which they can invest. Generally speaking, human capital corresponds to 
the stock of knowledge, skills or any characteristics of a worker (innate or acquired) that contributes 
to his or her “productivity”. Skills and human capital can be differentiated into two subsets: hard 
skills (cognitive skills) and soft skills (non-cognitive). From this perspective, certain personality traits 
have been conceptualized in the economics literature as soft skills that contribute to productivity 
(Bowles, et al. 2001). Moss and Tilly (1996, p. 253), for instance, define non-cognitive skills as “[…] 

                                                           
6
 Cultural capital is differentiated into (1) incorporated cultural capital (individual skills and knowledge), (2) objectivated cultural 

capital (books, art, and instruments), and (3) institutionalized cultural capital (certificates, like academic titles) (Bourdieu 1983). 
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skills, abilities and traits that pertain to personality, attitude and behaviour rather than to formal or 
technical knowledge.” In more concrete terms, non-cognitive skills have been measured in terms of 
self-discipline, persistence (Heckman et al. 2000), perseverance, and social skills (Farrington, et al. 
2012). Lafer (2004) stresses that social skills, such as friendliness and team working ability as well as 
traits such as emotional intelligence are of great importance in the current labor market. Heckman 
(2008, p. 5) summarizes the relevant literature and defines the following as non-cognitive skills: 
“motivation, socio-emotional regulation, time preference, personality factors and the ability to work 
with others.” From this perspective, personality traits can be perceived as part of the cultural capital 
of a person.  

Conclusion – Cultural and Human Capital: 

Labor market success requires more than cognitive skills obtained through education: it also requires social and 
interpersonal skills, specific personality traits and cultural competencies such as specific values and attitudes.  

Cultural capital is defined as an individual’s values, attitudes, norms as well as cognitive and non-cognitive skills 
and traits.  

In general, cultural capital, as well as its different components, is supposed to be positively correlated with 
economic self-sufficiency as it affects the degree to which an individual is able to successfully participate in 
society (and in the labor market) and to compete for scarce positions and resources. 

It is furthermore hypothesized that cultural capital has positive effects on a person’s entrepreneurial mindset 
as well as his or her propensity to become self-employed. 

As described, cultural capital refers to individuals’ skills, abilities and educational achievements 
(human capital) as well as cultural competences, values, attitudes and personality traits. These 
components of an individual’s cultural capital will be presented in the following section. 

 

5.2 Attitudes and Values 

Attitudes are an important determinant of an individual’s intentions (Ajzen & Fishbein 1980; Ajzen 
1991, 2002; Fishbein & Ajzen 1975).  

“[A]ttitudes can be described as a learned predisposition to respond in a consistently favorable or 
unfavorable manner with respect to a given object” (Fishbein and Ajzen 1975, p. 6) This definition 
illustrates some basic features of attitudes: attitudes are learned and they predispose action 
(Fishbein & Ajzen 1975, p.6). In sum, attitudes can be defined as the channel through which values 
influence people’s behavior: values affect attitudes, which in turn shape behavioral goals or 
intentions, and eventually impact on the probability that certain behaviors are carried out. 

Values transcend specific situations and are thus more abstract than attitudes (Rokeach 1973). 
Values have been conceptualized as “desirable states, objects, goals, or behaviors, transcending 
specific situations and applied as normative standards to judge and to choose among alternative 
modes of behavior” (Schwartz 1992b, p. 2). This definition indicates that values are enduring goals 
that serve as guiding principle in people’s lives and in this respect, “(v)alues play an important, if 
unarticulated, role in action” (Hitlin and Piliavin 2004, p. 364). Values are motivational, in the sense 
of influencing action plans and therefore human behavior by providing general beliefs about how 
individuals ought to behave. In this respect they provide a basic grid of criteria to select, justify and 
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evaluate actions (Parks and Guay 2009; Roccas, et al. 2002; Rokeach 1973; Schwartz 1992a). 
Substantive empirical evidence suggests that values shape the types of decisions people make and 
guide behavior (Parks and Guay 2009, p. 680). 

Values and goals in the work setting are specific expressions of general human values.7 They guide 
peoples’ principles for evaluating work settings and are therefore a crucial mechanism for choosing 
among different work alternatives (Ros, et al. 1999).  

Four types of work values can be identified: intrinsic or self-actualization values, extrinsic or security 
values, social or relational values, and prestige/power values (Ros, et al. 1999).  

Conclusion – Values and Attitudes: 

Values are psychological concepts that guide and motivate human behavior.  

In this respect, we expect the transmission of work related values and attitudes (intrinsic motivation) to have a 
positive influence on young peoples’ positioning on the labor market. 

 

5.3 Personality Traits  

As was already discussed above, the link between life goals, intentions and ensuing acts cannot be 
assessed by only analyzing intentions. The way intentions are conceptualzed in the theory of planned 
behavior already (Ajzen 2002) accounts for the fact that an action, in this case achieving economic 
self-sufficiency, requires not only intention, but also active performance of the individual towards 
achieving success of work related behavior (Carsrud et al. 2009; Frese 2009). Active performance, 
that can be defined as being self-started, proactive, and persistent in the face of barriers and 
obstacles that need to be overcome, can explain individual differences in a significant manner (Frese 
& Fay 2001). Furthermore, action cannot be treated as a single performance. In respect of life goals, 
long term aspirations and interests, action is more a sequence of attempts, which is emphasized 
through the word “trying” (Bagozzi and Warshaw 1990; Fishbein and Ajzen 2010). Duckworth (2007) 
focused on the relation of grit, defined as perseverance and passion for long-term goals and success. 
Grit demonstrated incremental predictive validity of success measures over and beyond mental 
ability (IQ) and conscientiousness suggesting that the achievement of difficult goals and the repeated 
surmounting of obstacles demands the ability to withstand and quickly overcome adversity as well as 
the sustained and focused application of effort interest and passion over time (Duckworth, et al. 
2007; Markman and Baron 2003). Therefore, grit also implies an active approach towards mistakes 
and learning (Frese 2009), mirroring a growth mindset that is characterized by the belief that 
individual basic qualities are things that can be cultivated through effort (Dweck 2006, p. 7). 

A further key factor important for the link between intention and behavior is the self-efficacy 
expectation. This specific personality trait8 is on the one hand a core component of the theory of 

                                                           
7
 The most established conceptualization of general values goes back to Shalom Schwartz (1992a, p. 267) who has derived 10 

different values organized in four higher-order dimensions: (1) openness to change (hedonism, stimulation, and self-direction), 

(2) conservation (tradition, conformity and security), (3) self-enhancement (power and achievement), and (4) self-transcendence 

(universalism and benevolence). 
8 In recent decades a growing consensus about the higher-order structure of adult personality has emerged, as reflected in the Five-Factor 
Model (FFM). According to the FFM, most personality traits can be described in terms of five basic dimensions: Openness to Experience, 
Conscientiousness, Extraversion, Agreeableness and Neuroticism versus Emotional stability (Digman, 1990; McCrae & Costa, 1997, p. 509). 
In respect of the research objective CUPESSE concentrates on more specific personality traits. The “Big Five” may also be important, but 
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planned behavior by Ajzen and Fishbein’s (Ajzen & Fishbein 1980; Ajzen 1991, 2002; Fishbein & Ajzen 
1975) and the social cognitive career theory (SCCT) by Lent and colleagues (Brown & Lent 1996; Lent 
et al. 1999; Lent et al. 2000, 2002; Lent et al. 1994). On the other hand this agentic variable is 
positively correlated with entrepreneurial activity and entrepreneurial success  (Fugate, et al. 2004; 
e.g. Rauch and Frese 2007).   

Self-efficacy refers to a person’s confidence in his or her own capacities to successfully carry out the 
behavior in question (e.g. Bandura 1978; Boyd and Vozikis 1994). The concept of self-efficacy helps 
the theory of planned behavior to account for the fact that an intended behavior will be carried out 
only if the person’s skills, abilities and further internal resources (time, money) are sufficient to 
overcome existing external barriers (bureaucratic barriers, lack of social support) (Fishbein and Ajzen 
2010, p. 336). 

Obviously, a variety of influences can determine the perceived self-efficacy of young people. In 
addition to being partly dispositional (Littvay, et al. 2011), personal mastery experience is important, 
as successful performance of a given task enhances self-efficacy; failure, in turn, diminishes self-
efficacy (Bandura 1977)11F

9  

An important implication of this association is that young people’s self-efficacy can be constricted 
because the environment in which they grow up offers limited exposure to particular efficacy-
building experiences (Lent et al. 1999, 302). In socialization research, human development is viewed 
to take place in an area of tension between challenge and resources. A lack of challenges and 
resources can inhibit individuals in their development (Kloep and Hendry 2011, p. 70). The extended 
investment model, for example, indicates that more economic resources enable families to invest in 
the development of their children (Conger and Dogan 2007, p. 443). The socioeconomic status can 
therefore be viewed as an indicator of the cognitive complexity of a child’s environment (Speath 
1976 cited by Hitlin & Piliavin 2004, p.372) and the quality of the learning environment (Shechtman 
et al. 2013, p. 4). More complex stimuli provided in more wealthy environments can be important 
determinants of a child’s generalized self-efficacy. Generalized self-efficacy is a powerful determinant 
of individual perceptions of opportunities and barriers concerning a specific behavior (e.g. 
constraints to becoming self-employed). “[…] depending on the perceiver's perspective a given 
environmental demand may be viewed alternatively as an insurmountable barrier, a minor obstacle, 
a character-building opportunity, or even a personal contest or challenge” (Lent et al., 2000, p. 47). 
Hence, self-efficacy beliefs and barrier perceptions affect one another so that higher self-efficacy 
causes individuals to perceive fewer barriers, and vice versa. Perceived barriers may not affect the 
decision making process when individuals see themselves as capable of negotiating these barriers 
(Lent et al., 2000, p. 47). Self-efficacy (i.e. the confidence to be successful) can induce people to 
choose a career as self-employed persons (e.g. Schoon and Duckworth 2012). The aforementioned 
arguments show that people with a strong self-efficacy belief are more likely to persevere in the face 
of challenges (Bandura 1997; Schunk and Pajares 2009; Shechtman, et al. 2013). Therefore, it 
becomes evident that the psychological concepts grit and self-efficacy are strongly interrelated 
considering that grit is defined as perseverance and passion for long-term goals and self-efficacy 
refers to the confidence of an individual in his or her own capacities to overcome obstacles at the 
prospect of reaching a personal goal. 

                                                                                                                                                                                     
are not yet that clearly investigated with respect to their potential role in the success of new ventures, what is a crucial component of 
economic self-sufficiency (Markman and Baron 2003).  

9
 Perceived self-efficacy is a better predictor of behavior toward unfamiliar threats than past performance (Bandura 1977).   
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Self-efficacy is a task-specific concept and varies across situations and actions. Research in this field 
highlights the importance of “career self-efficacy that refers to the perception of self-efficacy in 
relation to the process of career choice and adjustment” (Elfving et al. 2009, p.27). It is determined 
by various factors. As already mentioned, objective performance skills and task-specific personality 
traits have positive effects on the perceived self-efficacy of individuals (Lent et al. 1994, 99). 
Moreover, in respect of academic achievement students’ who have strong self-efficacy are more 
likely to persevere in the face of challenges.     

Self-efficacy beliefs should be considered in combination with objective performance skills, given 
their reciprocal linkages (Lent, et al. 1999, p. 303). Individuals have been found to be more likely to 
pursue entrepreneurial activities if they believe to possess the necessary skills (Clercq and Arenius 
2006, p. 350; Liñán 2008, p. 267). Nevertheless, the effects of ability are expected to be mediated by 
self-efficacy since people rely more on perceived than objective skills and abilities in formulating 
their intentions (Lent et al. 1994, 90). An additional asset is exposure to useful knowledge from 
outside, for example provided by family members (social capital) (Boyd and Vozikis 1994; Chen, et al. 
1998; Krueger and Brazeal 1994).  

As recent research indicates, personality traits change across the lifespan (Baltes et al. 2006; Roberts 
& DelVecchio 2000; Roberts & Mroczek 2008; Specht et al. 2011). Personality development can be 
characterized by the “plasticity principle” stating that “personality traits are open systems that can 
be influenced by the environment at any age” (Roberts et al. 2008 p.384). In this respect, Markman 
and Baron (2003) argue that specific traits like self-efficacy, perseverance, grit, and social skills are 
readily open to modification depending on the individual (learning) environment and therefore also 
the family context. 

An aspect that can foster skills and self-efficacy beliefs in the work setting and that improves the 
employability of young people is work experience (Johnson & Burden, 2003, p. 41). On the one hand, 
early jobs can shape work habits, attitudes, and occupational interests as they provide a direct 
insight in the world of work, and can help young people to find out what they are good at, what kind 
of job they want, and what credentials are needed to achieve their professional goals (Johnson & 
Mortimer 2002, p.54). On the other hand, the returns to formal education (school-only approach) are 
overestimated as they assess the effect of formal education including unobserved abilities gained 
during work experiences while in education (in-school experience bias). Therefore, it can be 
concluded that student employment has an additional, positive effect on the labor market outcomes 
of young people (Light 2001). Lifespan research indicated that early personality can influence the life 
course (e.g. cumulative continuity, Caspi et al. 1987). In more specific terms this is consistent with 
the perception that adolescent competence plays a central role in the shaping of the life course 
(Clausen 1991; Kokko and Pulkkinen 2000) and that age-appropriate entrepreneurial competence 
can forecast entrepreneurial work competence in adulthood (Obschonka, et al. 2011). 

Conclusion – Personality traits 

Task specific personality traits like grit and perceived self-efficacy have positive effects on young people’s labor 
market outcomes. 

Intentions are stronger influenced by a person’s perceived skills than his or her objective skills. 

Self-efficacy is positively related to a person’s propensity to become self-employed as higher self-efficacy cause 
individuals to see themselves as capable of negotiating barriers.  
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Economic resources enable families to invest in the development of their children. Therefore, we expect that 
more complex stimuli provided in more wealthy environments have positive effects on the child’s generalized 
self-efficacy. 

Personality traits are open to modification and can be influenced by the environments young people are 
confronted with. In this sense also the family context can influence these traits.  

Early work experiences have positive effects on the labor market outcomes of young people by enhancing their 
self-efficacy beliefs and by helping them specifying their expectations and values. 

Two further antecedents of intentions and human decision making are subjective norms and 
outcome expectations.  

Subjective norms are defines as “a person’s belief that important others (social pressure) think he or 
she should or should not perform the behaviour in question” (Ajzen & Fishbein 1980, 73). Outcome 
expectations as they are defined in the social cognitive career theory refer to personal beliefs about 
probable response outcomes (Lent et al. 1994, 1999, 2000, 2009). 

 

5.4 Subjective Norms 

According to the theory of planned behavior, subjective norms are defined as a person’s belief that 
significant others think that certain behaviors are desirable (Ajzen & Fishbein 1980, 73). By this 
concept the importance of parental role modelling, parental support and the opinion of important 
others is emphasized. In this respect subjective norms are closely related to the value system of 
important others. Similar to attitudes, subjective norms are also functions of beliefs. The theory thus 
implies that people evaluate the perception of specific individuals and groups with respect to 
behavioral alternatives and use this information to develop their subjective norms. Another factor is 
the extent to which individuals are motivated to comply with social norms (Ajzen & Fishbein 1980, 
73).  

Various studies show that role models matter for pursuing an entrepreneurial career (Davidsson and 
Honig 2003; Dunn and Holtz-Eakin 2000; Holienka, et al. 2013; Obschonka, et al. 2011; Scherer, et al. 
1989; Schmitt-Rodermund 2004; Van Auken, et al. 2006). Role models are persons who, “either by 
exerting some influence or simply by being admirable” have an impact on another person (Nauta and 
Kokaly 2001, p. 82). Role models augment the desire of an individual to increase the similarity to this 
person by replicating and emulating his or her attributes (Gibson 2004, p. 136). As pointed out by Le 
(1999, p. 394), young people whose father has entrepreneurial experiences are more likely to choose 
the path of self-employment for themselves as well (gender-related transmission effects). The reason 
might be that psychological and structural barriers are reduced. Empirical evidence from Swedish 
adoptees shows that both biological and adoptive parents affect their children’s decision to become 
entrepreneurs. Yet, the effect of the latter (i.e. post-birth factors ascribed to adoptive parents) is 
estimated to be twice as large than the effect of biological parents (Lindquist et al. 2012 p.2).  

On the basis of theories of role identification and social learning, Bosma et al. (2011, p. 5) identify 
four functions that entrepreneurial role models may perform: (i) inspiration and motivation (i.e. the 
role model creates awareness and motivates people to get started), (ii) increasing self-efficacy (i.e. 
the role model makes people confident that they too can achieve a certain goal), (iii) learning by 
example (i.e. the role model provides guidelines for action), and (iv) learning by support (i.e. the role 
model provides hands-on support or advice). These functions influence self-efficacy, education and 
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training aspirations, and entrepreneurial career expectations (Scherer, et al. 1989, p. 65f). In sum, 
role models therefore have an influence by inducing learning, providing motivation and inspiration 
and helping individuals to define their self-concept (Gibson 2004, p. 149). Parents are pivotal as role 
models (Bosma, et al. 2011, p. 15), while having an entrepreneurial adolescent peer group can also 
have an important impact on an individual’s entrepreneurial intentions (Falck, et al. 2012).  

Conclusion - Subjective Norms 

Role models within the family or the peer group are predictive of entrepreneurial behavior.  

We expect this effect to be stronger for men than for women, as same-sex transmission is stronger. 

 

5.5 Outcome expectations  

Outcome expectations can be classified into expectations of physical (monetary), social (approval), 
and self-evaluative (self-satisfaction) outcomes (Bandura 1986). They are specific expressions of 
values within a certain setting, based on the rewards a person expects from specific actions. The 
relative valuation of the different outcomes is held to affect career behavior through the different 
rewards that are anticipated. These rewards are extrinsic or intrinsic, with greater weight on the 
latter (Bandura 1986, 231). This may hold true for entrepreneurial activities that are not always 
rewarded with financial prosperity (Altinay et al. 2012, p. 497; Carter et al. 2003, p. 31).  

A further concept that influences outcome expectations are opportunity costs. Opportunity costs in 
this respect are an important link between intention and action. People decide to exploit an 
entrepreneurial opportunity if they believe that the expected value of exploitation (monetary and 
psychic) exceeds the opportunity cost for alternative use of their time (secure work for others, 
leisure) plus as a premium for bearing uncertainty and illiquidity (Scott 2003, p.63). The larger that 
difference the higher the likelihood of entrepreneurial commitment. Therefore, people with lower 
opportunity costs should be more likely to exploit entrepreneurial opportunities. Hence, some 
people will have opportunity costs that are so high that they will never exploit opportunities (high 
income in a good job), whereas others have nothing to lose so that almost any opportunity seems to 
be sufficient to lead them to act (Gifford 1993, p.257). The opportunity cost argument suggests that 
unemployed people should be more likely to exploit entrepreneurial opportunities, although the 
long-term unemployed might be less equipped with the necessary skills (Evans & Leighton 1989; 
Shane 2003, p. 65f). The probability of success of new ventures has been shown to increase with the 
level of opportunity costs (Shane 2003). Furthermore, longer spells of unemployment lead to lower 
self-employment earnings (Evans & Leighton 1989). 

Although self-efficacy and outcome expectations are assumed to simultaneously influence 
intentions, self-efficacy is held to be the more influential determinant (Bandura 1986). Outcome 
expectations are in fact partly determined by self-efficacy, especially when the outcomes are closely 
related to performance (skills) (Bandura 1986). Accordingly, Townsend and colleagues (2010) show 
that the confidence in one’s entrepreneurial abilities is a better predictor of start-up decisions than 
general outcome expectations. Lent and colleagues (1994, p. 96) propose that the independent 
effect of efficacy and outcome expectations becomes important when career choices are subject to 
perceived limitations (time, money). At all events, the existence of career intentions (based on 
perceptions of self-efficacy and outcome expectations) does not necessarily mean that these 
intentions ever get translated into actions.  
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Unemployment can be both the cause and the consequence of individual differences. Involuntary 
joblessness can be host of psychosocial distress, diminishing skills, growing skill mismatches and 
reduced employability (Furnham 1994, p.213; ILO 2013, p.16). Especially for young people, 
experiences of unemployment can cause a decline in their expectations about getting a job and their 
overall motivation to work, which leads them into a vicious cycle of discouragement (Furnham 1984 
cited by Furnham 1994, p.202). Furthermore, psychosocial antecedents of unemployment may have 
various other ramifications, like employment in low-quality, precarious and unrewarding jobs 
(Mortimer 1994, p. 192). Another factor is employment discrimination that affects specific groups 
like women, minority groups, disabled, the young and the old (Diprete 1981). These kinds of 
experiences may cause young people to see little prospect of finding a new job and to become so-
called discouraged workers who drop out of the labor force (Mortimer 1994, p. 188). In these 
situations the mutual effects of self-efficacy and outcome expectations become evident, as the sense 
of personal competence and self-efficacy in respect of finding a job reduces the individual propensity 
to become “discouraged” (Mortimer 1994, p. 189).  

Individual decision making is often constrained and or facilitated by external factors. These external 
factors can be social, cultural and economic conditions that are perceived as limitations and 
therefore comprise the boundaries within which choices are made and pursued (Hodkinson and 
Sparkes 1997; Lent, et al. 1994).  

Culture limits an individuals’ zone of acceptable alternatives and therefore also occupational 
aspirations. The process of socialization by which cultural capital is transmitted from one generation 
to the next (cultural pathway) shapes individuals’ feasible alternative actions that limit his or her 
possibility to choose. Children begin to form an image of their opportunities as they are confronted 
with socially-determined constraints or enabling factors. At career entry, the perception of 
opportunities is then reflected in the outcome expectations of young people. Indeed, in modern 
societies significant associations between class of origin and class of destination prevail.  

Two dynamics influence each other and perpetuate this situation. On the one hand, labor market 
success requires more than cognitive skills obtained through education: it also requires social and 
interpersonal skills and cultural competencies. These attributes are transmitted by processes of 
socialization within more advantaged families (Erikson and Goldthorpe 2002, p. 40). On the other 
hand, an intergenerational persistence of differences in educational attainment can be observed. An 
important dynamic in this respect is the perpetuation of different endowments with cultural capital 
that can in some important parts be ascribed to “actions taken by parents and offspring under the 
influence of a range of subjective dispositions or traits, such as attitude to risk, orientation to the 
future and sense of personal efficacy, that themselves tend to be intergenerationally transmitted” 
(Erikson & Goldthorpe 2002, 41). These actions are important decisions that can change the life 
course of young people by selecting a specific context in respect of education or career (school type) 
(Fend, et al. 2009, p. 18). The priority within all classes is that children “achieve educational levels 
and class positions not less desirable than those of their parents or, in other words, should avoid 
downward mobility” (Erikson and Goldthorpe 2002, p. 42). Conversely, children from less advantaged 
social background commonly choose and act in a way that lowers their risk of failure; this safety 
strategy is “adaptively quite rational” and serves to perpetuate the status quo (Erikson & Goldthorpe 
2002, 42). All in all, summarizing the literature, Jan van Deth et al. (2011) conclude that the 
socioeconomic environment affects the norms and values young people are confronted with. 
Furthermore they argue that outcome expectations can be affected directly by the socioeconomic 
background, as “children who experience social deprivation might also crave material possessions 
and popularity more than children from wealthier backgrounds (van Deth et al. 2011, p. 158).  
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In conclusion, within the field of occupational career choice people make pragmatic, rational 
decisions within their socially and culturally determined horizons (Hodkinson & Sparkes 1997, 41). 
These decisions are conditioned by personal factors and by social context factors. Personal factors 
refer mainly to the family background (i.e. the social, cultural and economic capital of a family, the 
values and personality traits of the (grand-) parents that are transmitted to the children). In this 
respect entrepreneurial behavior can be conceptualized as a coping strategy to overcome culturally 
determined boundaries. Individuals who are more active, self-confident, or open to experience are 
better able to escape the social niche into which they are born by exposing themselves to different 
experiences and challenges (Gottfredson 2002, p. 127).  

Especially for immigrants and ethnic minorities, the environment of the host society has a strong 
influence on the propensity of immigrants to turn to self-employment, as a coping strategy and a 
possibility for upward economic mobility (Razin 2002). This phenomenon is referred to as ethnic 
entrepreneurship that can be defined as “a set of connections and regular patterns of interaction 
among people sharing common national background or migration experiences” (Waldinger, et al. 
1990, p. 3). In this respect, ethnic strategies depend very much on opportunity structures and group 
resources. Generally, markets occupied by ethnic entrepreneurs are typically characterized by low 
barriers of entry in terms of capital and educational qualifications, small-scale production that is 
usually very labor-intensive and low in added value, while cutthroat competition reigns (Kloosterman 
and Rath 2002). A very important resource is the social network as central source of social capital. 
Ethnic networks are intense and reach very far. Accordingly, they provide valuable information and 
financial means and are potential customers. Especially in respect of financing the family and the 
community are crucial as only the minority of ethnic entrepreneurs acquire their start-up capital 
through bank loans (Basu and Goswami 1999).  

The question that arises is to which extent young people are equipped with the values, traits and 
attitudes that enable them to actively create, recognize and exploit opportunities on the labor 
market. This task, “enhancing individual’s capacity to succeed in the labor market is a major objective 
of families and policy makers, one which in recent years has assumed special urgency with respect to 
those with low earnings” (Bowles, et al. 2001, p. 1137) and, one should add, an unfavorable 
opportunity structure. The contextual factors can either be precursors of variables that are described 
in the theory of planned behavior and social cognitive theory (and that are part of the CUPESSE 
framework), moderators of certain theoretical relations or direct facilitators, or deterrents of 
particular choice options (Lent et al. 1994, 101). More detail on these factors is given below.  

Conclusion – Outcome Expectations: 

Outcome expectations can be classified into expectations of physical (monetary), social (approval), and self-
evaluative (self-satisfaction) outcomes (Bandura 1986). 

On the basis of the opportunity cost argument we expect unemployed people to have higher intentions to 
become self-employed although we further expect them not to be equipped with the necessary skills.  

We expect that individuals with an entrepreneurial mindset (active, self-confident, open to experience) are 
better able to escape the social and cultural niche into which they are born by negotiating unfavorable 
contextual factors (opportunity structure). 

A strong self-efficacy belief in respect of finding a job reduces the individual’s propensity to become 
“discouraged” and drop out of the labor force. Furthermore, the confidence in one’s entrepreneurial abilities is 
a better predictor of start-up decisions than general outcome expectations. 
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6 The Transmission Process 

This section focuses on the intergenerational transmission of values and skills through the process of 
socialization. Socialization has been defined as “an adult-initiated process by which developing 
children, through insight, training, and imitation, acquire the habits and values congruent with 
adaptation to their culture” (Baumrind 1980, p. 640). Socialization is based on the deliberate shaping 
of individual value systems and behaviors (Berry & Georgas 2009, p.104). In this respect, parents play 
a crucial role in shaping their children’s value systems, their interests and skills (Lent et al. 1999, 304). 
Research findings indicate that socialization is not limited to childhood, but is a process which goes 
on throughout the lifespan (Maccoby 2007, 14).  

Vollebergh and colleagues (2001) stress that intergenerational value transmission occurs at two 
levels: the transmission of social status and social positions (social milieu transmission) from parents 
to their children (Glass, et al. 1986) and the direct transmission of cultural orientations from parents 
to their children through communication within the family (Acock and Bengtson 1980). New research 
suggests a third mechanism of transmission through genetic heritability (Hatemi & McDermott 2012). 
Value similarity between parents and their children can be attributed to several processes. Grusec & 
Kuczynski (1997) highlight the prominent role of socialization through which parents influence the 
values of their children. According to Schönpflug (2009, p. 5) three different directions or “channels” 
of value transmission can be distinguished: Vertical, horizontal, and genetic. In the CUPESSE project, 
we focus on vertical transmission, through which parents transmit values, beliefs and skills to their 
children. Vertical transmission is inevitably connected to genetic transmission, as in most cases 
biological and cultural parents are the same individuals. We distinguish these two channels only in 
select case studies. Both contribute to the intergenerational transmission of values and traits. In 
horizontal transmission individuals learn from their peers and from other adults and institutions (also 
called oblique transmission) (Berry and Georgas 2009, p. 102f).10  

Although, we are aware of the fact that the family is not the only locus of value formation (Harris 
1995), our focus is on socialization within the family and, in particular, on the way parents assist their 
children to incorporate into their actions the values, attitudes, beliefs, and behaviors of the culture 
surrounding them (vertical transmission). Within the family parenting is the major context in which 
socialization takes place (Grusec 2011, p. 263). There are several reasons for this dominant role of 
the parents. A central argument is that parents and children are part of a unique biologically 
intertwined system (Bugental and Grusec 2006, p. 368). This system is determined by the inability of 
babies and young children to live on their own. The process of socialization takes place in an area of 
tension, which is defined by the different needs of children. On the one hand children need to be 
protected, on the other, they want to feel autonomous, want to be like other members of the family 
or the group, and reciprocate the behavior of others (Grusec & Davidov 2007 pp. 287, 302). Hence, 
parents have outstanding influence on the development of their children, both as role models and 
motivating rebellion. 

                                                           
10

 Besides of the parental influence, young people are also influenced by their peer group. The early literature believed that the 

peer group competed with parents in the socialization of the youth. This contention is based on an obvious value judgment that 

implies that peer groups are dangerous and hinder the successful transition to adulthood (Gecas & Seff 1990 p.944). Gecas and 

Seff show that in the 1980s a new approach was introduced. New evidence supported the view that parents play a dominant 

role but that a double orientation can be assumed. Young adolescents are influenced by two social contexts, the parents and 

the peers, which do not oppose each other but are responsible for very different kinds of influences. Parents are important 

“career advisors” and are therefore influencing educational goals and future plans (Gecas & Seff 1990, p.945; Hurrelmann 1994, 

p.130). 
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The process of socialization is characterized by reciprocity and bi-directionality. High value 
congruence between parents and children may thus also be due to children influencing their parents 
(Glass, et al. 1986). The older children become, the more reciprocity exists as the parent-child 
relationship becomes more egalitarian (Vollebergh, et al. 2001, p. 1186). Nevertheless, Vollebergh 
(2001, p. 1196) showed that “in adolescence some reciprocity exists, but it continues to be of an 
asymmetrical nature, showing a much larger impact of parents on their children than vice versa. The 
influence of children on the attitudes of their parents was almost negligible.”  

The process of cultural transmission does not postulate total value congruence. Culture is constantly 
changing because the transmission of cultural traits over successive generations is not perfect. The 
outcome of intergenerational value transmission falls between an exact transmission and a complete 
failure of transmission. Because children take an active part in the socialization process they have the 
possibility to choose to accept or to reject the values they perceive (Barni et al. 2011) and are more 
or less easily socialized because of a different susceptibility to forms of regulation, punishment or 
reward (Grusec 2011, p. 245). To refer to these dynamics, Schönpflug and Bilz (2009, p. 229) speak of 
a filter model. They assume that various filters influence the transfer of values between generations.  

Iversen and Farber (1996) identify three central processes of how values about work and welfare are 
transmitted: direct verbal messages, tangible actions and examples/indirect messages. These 
processes are congruent with the extended literature that examines the effect of parental 
involvement on educational achievement (Fan and Chen 2001; Jeynes 2007; e.g. Shute, et al. 2011). 
Consequently, it can be assumed that work values and skills are transmitted through similar 
channels.  

The first type of value transmission is through verbal messages about work or school from parents or 
other family members. These messages function as reinforcement (Iversen and Farber 1996, p. 449). 
Literature regarding parental involvement provides evidence that ongoing conversations about 
school-related activities and vocational plans are positively associated with academic achievement 
(Shute, et al. 2011 pp. 2–3). Important in this context is that the verbal messages are direct and 
explicit. The investigation of Knafo and Schwartz (2003) and Barni et al. (2011) suggest that the 
accuracy of value perception is positively related to parental consistency and to 
warmth/responsiveness and negatively associated to word-deed inconsistency, to autocratic and 
indifferent parenting, and to love withdrawal.  

Tangible actions refer to parental supervision, care and financial help. These actions are supposed to 
enhance relations of authority and trust that help young people to accumulate social capital. 
Furthermore, these actions help to develop a warm relationship between parent and child and foster 
the development of confidence and self-esteem (Iversen and Farber 1996, p. 450). Additional 
examples of tangible actions are checking the homework of the children, being able and inclined to 
communicate with teachers, and the provision of an environment that stimulates reading and 
learning. Thus, the setting of clear rules and the appropriate supervision and monitoring of behavior 
(e.g., television) are to be mentioned (Shute, et al. 2011 pp. 4–5). The challenge for the parents is to 
direct the child’s behavior by using the minimal amount of force needed, so as not to undermine the 
child’s sense of autonomy (Grusec & Davidov, 2007, p. 302). Accordingly, value transmission is 
encouraged through the parents’ promotion of their children’s volitional functioning (Barni, et al. 
2011, p. 117) which gives the children the feeling that they have generated their own values (Grusec 
& Goodnow 1994). 
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The third type of value transmission is through examples given by parents and other family members 
in respect of their job, which can also be referred to as role modeling. The strength of the messages 
varies by the level of detail that is conveyed about the content of the parents’ job as well as by the 
number of family members about whom job information is known (Iversen and Farber 1996, p. 451). 
As will be seen later on, role models play a crucial role in predicting entrepreneurial activities. A 
further aspect that is related to role modeling are the parents’ aspirations and expectations for their 
children. Parental aspirations and expectations reflect the degree to which extent parents presume 
that their child will perform well in school and positively value academic achievement (Fan and Chen 
2001, p. 7; Shute, et al. 2011, p. 3).   

The aforementioned transmission channels are associated with an authoritative parenting style that 
is considered to be the most efficient parenting style in respect of promoting self-direction and self-
esteem. Authoritative parents are demanding and set firm rules. Unlike authoritarian parents they 
explain and justify their expectations and are open to feedback. Authoritative parents regard their 
parental rights and obligations as complementary to the duties and rights of their children (Baumrind 
1980, p. 641). They promote their children’s sense of self-direction, responsibility, and self-control. 
Authoritative parents are seen as the most effective parents because they generate a relationship 
which enables children to accept their parents’ values as their own, while maintaining their curiosity, 
originality and spontaneity (Grusec & Goodnow 1994, 6). Child-centred parenting and pro-sociality 
has positive effects on the later employment status of young people (Kokko & Pulkkinen 2000, p. 
469). The self-determination theory refers to authoritative parenting style as autonomy supportive 
socializing (Soenens and Vansteenkiste 2010).  

Authoritarian parents, by contrast, build a controlling environment (Soenens and Vansteenkiste 
2010) and expect their children to live up to rigid standards that are not open to discussion. Their 
parenting is more likely to be characterized by power assertion, physical punishment and 
discouraging behavior (Baumrind 1980, p. 641; Luster et al. 1989). Children adhere to their parents’ 
wishes to avoid punishment and not because they are motivated to adopt parental standards (Sears, 
et al. 1957; Soenens and Vansteenkiste 2010). Power assertion can be seen as detrimental to the 
motivation of young children to comply with parents’ wishes (Grusec & Goodnow, 1994, p. 6). In 
general, a psychological controlling and autonomy-suppressing parenting is related to ill-being and 
maladaptive outcomes (Soenens and Beyers 2012, p. 248).  

A third parenting style is permissive parenting. Permissive parents indulge their children; they are not 
demanding and set no clear behavioral standards. Two types of permissive parents need to be 
distinguished: the indulgent and the neglectful (Lamborn, et al. 1991). Both show low levels of 
involvement in their child’s development and are lax in control, yet the reasons for their lenient 
parenting style are very different: whereas indulgence is based on ideals of trust and democracy, 
neglect reflects a disengagement from parental responsibilities. Moreover, while indulgent parents 
are highly responsive (i.e., showing affective warmth and acceptance, giving support), neglectful 
parents show low levels of responsiveness. The two types of permissive parenting have been shown 
to have very different consequences for child development and later life outcomes (e.g. Lamborn et 
al. 1991). Adolescents from neglectful families fare worst compared to other parenting styles; they 
tend to be more passive in terms of their achievement strategies and show high levels of failure 
expectations (Aunola and Nurmi 2005).  

The aforementioned transmission channels reflect the three core dimensions of parenting. These 
three dimensions “[.] are warmth versus rejection, structure versus chaos, and autonomy support 
versus coercion” (Skinner, et al. 2005). A positive parenting style is one that combines high structure 
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and high autonomy support. This combination can be found in an authoritative parenting style 
(Skinner, et al. 2005, p. 189).  

The parenting style is an important cornerstone in the socialization process. It has to be kept in mind 
that socialization depends on the specific situation (Grusec & Davidov 2007, p. 286) and includes 
different elements sequentially, which means that parenting has to adapt to the development of the 
child (Maccoby 2007, p. 35). It is more about how children perceive the behavior of their parents in 
specific settings (e.g. controlling or autonomy-supporting). In terms of educational attainment and 
vocational choice, determinants that mirror the parental involvement (direct verbal messages, 
tangible actions, and examples) are the main filters of value transmission.  

A further key component that influences the parents’ potential for active involvement in their 
children’s academic success is their sense of self-efficacy. Self-efficacious parents regard education as 
a shared responsibility. Owing to this, they participate more actively in the life of the school and 
guide children’s learning efforts. In this way a connectedness between home, school, and the larger 
community is established resulting in an reciprocal relationship as self-efficacious teachers increase 
the parental ability to help their children and vice versa (Bandura 1993, p. 144; Hoover-Dempsey, et 
al. 1987). Furthermore, Bandura (1997) showed that social/verbal persuasion enlarges self-efficacy. 
In the respect that actions of the parents can have direct effects on the self-efficacy beliefs of 
children. 

The transmission of cultural factors is co-determined by socio-economic background factors of the 
family. The phenomenon of occupation “inheritance” (Mortimer 1974) refers to the following: Class-
typical occupational conditions influence work values (Yitzhak & Lewin-Epstein 1979) that are then 
transmitted to the children via parental behavior, who are consequently more likely to choose the 
same occupation as their parents (Kohn, et al. 1985). Important to note is a gender effect as same-
sex transmission is stronger. In respect of occupational choices, paternal role models, therefore, play 
a more significant role in their children’s occupational choice than do maternal role models (Chlosta, 
et al. 2012; Lindquist, et al. 2012). Besides gender-related transmission effects that directly influence 
the endorsement of parental values and attitudes by their children, sex also affects the intention-
action link, as shown by the following dynamics. For men, becoming self-employed is predicted by 
having a self-employed father. For women, the parents’ socioeconomic resource has more predictive 
power than the direct role model-effect (Schoon and Duckworth 2012, p. 1722). The reason for this 
might be that men are more likely to carry on with their family business (Schoon and Duckworth 
2012). This is consistent with the finding that the same-sector effect (that children choose the same 
educational specialisation as parents) only exists for fathers and sons. Carter and colleagues (2001, p. 
25) summarize existing literature and conclude that women in self-employment are affected by 
chronic under capitalization which in turn leads to under performance. To conclude, gender-specific 
pathways of entrepreneurial behavior and self-employment exist.  

Research indicates that the higher the socio-economic status of parents, the more likely they are to 
act in an authoritative, autonomy supporting way, thus fostering close and communicative parent-
child relations (Greenberger, et al. 1994). While working-class parents value obedience and 
conformity middle-class parents value curiosity, happiness, self-control and self-direction (Kohn 
1963; Luster et al. 1989). Parents who value self-direction are more likely to provide their children 
with values and habits that improve their chances of success in later life (Laosa 1981, p. 146) 
including intrinsic motivation, internalization and adjustment (Soenens & Vansteenkiste 2010, p. 78). 
Authoritative parenting is furthermore associated with parental responsiveness, which has been 
found to lead to more successful value transmission (Rohan and Zanna 1996). They argue that the 
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child’s perception of parental responsiveness is positively linked to parental trustworthiness, fairness 
and lack of hypocrisy. This increases the likelihood that children take on similar values as their 
parents. The more positive opinions children have of their parents the larger is the likelihood that 
they use their parents as models and the smaller the likelihood that they rebel.  

In sum, cultural capital is transmitted from one generation to the next. This transmission process is 
not perfect but is subject to various filters and a diverse set of mechanisms that determine to which 
extent parents transmit values and traits to their children. The factors that influence the transmission 
process are direct verbal messages, tangible actions and examples/indirect messages. These factors 
mirror the parental involvement and are hereafter referred to as transmission belt. 

Conclusion – Transmission Belt: 
 
Authoritative parenting or autonomy supportive socializing is the most effective parenting style fostering value 
transmission. 

Parents who value self-direction are more likely to provide their children with values and habits that improve 
their chances of success in later life (intrinsic motivation, responsibility, self-control, adjustment). 

Self-efficacious parents participate more in the (school)-life of their children and are better able to help their 
children in the academic setting. 

For men, becoming an entrepreneur is predicted by having a self-employed father (gender-related transmission 
effect). In general, we expect the likelihood of young men striving for self-employment to be higher.  

Self-efficacious parents and authoritative parenting can better help young people to develop entrepreneurship 
specific traits.  

 

7 Structure of Opportunities and Constraints 

Individuals appraise their personal agency through an evaluation of contextual factors, which can 
operate as barriers or as supportive conditions of choice. These factors comprise the opportunity 
structure within which young people articulate and implement their career plans. Moreover, external 
factors can influence the self-selection dynamics. The main contextual factors can be classified into 
three areas: personal circumstances, societal circumstances and the socio-economic context. 

Personal circumstances influence an individual’s opportunity for the development of skills and self-
efficacy, which in turn fuels personal interests and choices (Lent et al., 2000, p. 38; Lent et al., 1994, 
p. 107). Personal circumstances account for demographic variables, such as gender, the family 
situation such as caring responsibilities (children, elderly relatives) and the access to financial and 
social capital (McQuaid and Lindsay 2005, p. 209f), role model exposure, peers, as well as cultural 
and gender role socialization processes (Lent et al. 1994, p. 107). By integrating all these factors, 
personal circumstances directly influence the transmission process and therefore the development 
of an individual’s mindset.  

As the family plays a key role throughout the development process of children and young adults, it 
can influence this process in a variety of ways. Apart from the transmission of values, attitudes and 
traits (through genetic or cultural transmission) that directly form an individual’s mindset, the family 
provides young people with different resources (economic, cultural and social capital) that can help 
them to overcome constraining influences. The resources the family provides to their children can be 
divided into economic, cultural and social capital and influence to which extent intentions get 
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translated into actions like looking for a job, becoming self-employed or staying at home. Social 
capital or social networks that consist of family members, friends and colleagues play a crucial role in 
providing financial and cultural capital. Social networks influence the individual’s perception of 
opportunities and, in consequence, condition an individual’s decision to become self-employed 
(Davidsson and Honig 2003; Klyver 2007; Thornton 1999). The social capital of the family can extend 
the range of available role models. Access to economic capital increases the probability that young 
people receive external financial support for their education (Campanella, et al. 2013, p. 246; Dunn 
and Holtz-Eakin 2000, p. 303). Liquidity constraints are binding (Evans & Jovanovic, 1989, p. 825) and 
the availability of financial means is therefore a core condition for venture creation and success 
(Åstebro and Bernhardt 2003, p. 315). The availability of financial means is not only important for 
becoming self-employed, but also constrains or enables career choices in general. Finally, cultural 
capital conditions an entrepreneurial mindset and as a consequence self-employability and self-
employment since it has a positive impact on young people’s ability to evaluate opportunities and 
therefore increases the probability of an individual to become self-employed (Davidsson and Honig 
2003, p. 323; Fritsch and Rusakova 2010, p. 14; Montgomery, et al. 2005, p. 120). Generally, “where 
choices are constrained by such considerations as educational background or economic necessity, 
career goals and actions may be influenced less by interest than by job availability, self-efficacy, and 
outcome expectations” (Lent et al. 1994, 108). In such situations people take on jobs that provide 
them with the necessary financial means and that they believe to master although the job does not 
correspond with their interests or intentions (e.g. working in a coal mine).  

Opportunity structures are furthermore determined by factors on the macro level like societal 
circumstances and the socio-economic context. The societal circumstances account for determinants 
like the education system, labor market policies as well as the national culture. Moreover, they are 
shaped by objective socio-economic conditions like the macro-economic conditions and job 
availability (unemployment rate). These factors encompass, for example, labour market and 
recruitment policies (e.g. discrimination) as well as macroeconomic conditions (e.g. unemployment 
rate) and employment policy determinants 13F

11. All these influences affect the (learning) environment 
of young people and in consequence affect an individual’s mindset and furthermore intention 
formulation as they enhance or constrain volitional control in the choice process and therefore 
personal agency, and moderate the intention-action relation. People who perceive fewer barriers 
and more beneficial environmental conditions, such as support from the family, role models, and few 
barriers and are equipped with the right set of abilities and personality traits, can overcome 
obstacles and are able to articulate their intentions in close proximity to their attitudes or outcome 
expectations, perceived self-efficacy and subjective norms and can furthermore directly translate 
their interests into intentions and behavior (Lent et al. 2000; Lüthje & Franke 2003).  

Important to note is that the effects of the contextual factors and the family background on an 
individual can only be assessed in combination. On the one hand, contextual factors can impose 
difficulties to young people so that families are important resources in respect of surmounting these 
obstacles. On the other hand, favourable contextual factors can give young people various 
opportunities to strive for so that the family background must not necessarily be a determining 
factor.    

In sum, personal context factors have a direct influence on the micro level by influencing the 
development of the individual as such. Societal and socio-economic context factors, on the other 
hand, account for variations on the macro level. The focus of this theoretical chapter, however, are 

                                                           
11

 These macro factors will be assessed in work package 4 to 6. 
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cultural determinants of economic self-sufficiency that are primarily micro-founded and become 
effective within and get influenced by the broader macro-contextual surrounding.   
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8 Conclusion 

The CUPESSE-Project assumes that individual employment and career decisions are influenced by 
various factors, among them values, attitudes, abilities, personality, and preferences (van Vianen 
2000). These factors are transmitted from parents to their children. In this regard, young people are 
confronted with specific preconditions that can help or inhibit them from positioning them on the 
labor market successfully.  

The theoretical background of the CUPESSE framework is based on the theory of planned behavior by 
Icek Ajzen and Martin Fishbein (Ajzen & Fishbein 1975; Ajzen & Fishbein 1980; Ajzen 1991; 2002) and 
the social cognitive career theory by Robert Lent, Steven Brown and Gail Hackett (Lent et al. 1994, 
1999, 2000, 2009). These approaches propose that goal setting and decision making are based on 
individuals’ values, attitudes, personality traits and resource endowments. Special emphasis is put on 
the intergeneration transmission of these factors that influence young people’s mindset and as a 
consequence young people’s self-employability agency. The framework highlights the interplay 
between social cognitive variables and contextual factors that define a structure of opportunities and 
constraints. The theory implies that three central variables – subjective norms, outcome expectations 
and perceived self-efficacy – jointly give raise to career intentions and life goals and fuel an 
individual’s self-employability agency. The elaborated framework focuses on the micro level. 

The desirable outcome is that young people are able and inclined to live an economic self-sufficient 
life. The presented contextual factors that constitute an individual’s opportunity structure influence 
the transformation process and moderate the relationship between interests, intentions and 
personal agency and the labor market outcome (i.e. an employment status that allows for economic 
self-sufficiency). The contextual macro-factors (societal circumstances and socio-economic context) 
that determine the opportunity structures will be defined and conceptualized in following steps of 
analysis (Work Package 4 and 5). The intergenerational influence as well as the contextual factors 
that influence the opportunities for young people to acquire important skills and self-efficacy beliefs 
indicate the important role of the family background and socialization processes. We focus on the 
factors that encourage young people to exercise agency in their own career development by actively 
participating in the labor market and engaging in entrepreneurial activities, and how these factors 
are intergenerationally transmitted.  
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Executive Summary of the CUPESSE Project  

The CUPESSE project is dedicated to the comparative analysis of youth unemployment in Europe. By  
taking issues related both to the demand and supply sides into consideration, the project aims to 
obtain an comprehensive picture of the causes and consequences of unemployment among young 
people as well as formulate strategies and recommendations for addressing this ever-growing issue. 
Eight EU Member States and two Associated Countries (Austria, Czech Republic, Denmark, Germany, 
Hungary, Italy, Spain, Switzerland, Turkey and the United Kingdom) represent the primary empirical 
focus of the project; however, attempts will be made to include all European states whenever 
possible. Kicking off in early 2014, the project brings together a broad network of researchers and 
practitioners from the fields of economics, political science, psychology, and sociology.  

In examining young adults’ pathways to economic self-sufficiency and entrepreneurship, CUPESSE 
pursues the following main objectives: 

¶ Obtaining a comprehensive understanding of the supply side of youth unemployment by 
focussing on the intergenerational transmission of social capital and its influences on 
economic self-sufficiency and entrepreneurial behaviour 

¶ Investigating how both supply and demand side factors affect unemployment among young 
adults and the extent to which young people’s attitudes and skills align with employer 
demands 

¶ Analysing the long-term consequences of youth unemployment, both with regard to the 
unemployed as well as for society as a whole 

¶ Studying the effects of labour market policies (such as flexicurity, measures to promote 
business start-ups and entrepreneurship) and how they have been embraced by European 
states to combat youth unemployment 

¶ Formulating policy ideas and strategies for addressing unemployment among young people 
in Europe 

Relevance and background information 

Scholars and the media alike have noted an increase in the amount of time today’s young people 
need to successfully transition to adulthood; in other words, to become economically self-sufficient. 
More specifically, unemployment, especially among young adults (persons age 18 to 35), is a 
particularly vexing and persistent problem within Europe, despite the numerous efforts that have 
been made by national governments and the EU to encourage young people’s labour market 
participation. At the same time, we are confronted by the reality that youth unemployment is by no 
means equally severe across Europe. In some countries young people encounter higher barriers to 
entering the labour market or may face different hurdles despite having attained a university degree. 
Entrepreneurship, moreover, is an equally important yet oft-overlooked component of youth 
employment and aids job creation and the overall economic climate. And although the European 
Commission has highlighted entrepreneurship as an indispensible tool for economic growth, we 
know very little about what drives or impedes entrepreneurship, particularly among young people 

In analysing the complex and interrelated socio-economic challenges associated with youth 
unemployment, five complementary research objectives are pursued within the CUPESSE project. 
These objectives can be assigned to two dimensions: First, the causes and effects of youth 
unemployment are investigated. The second research dimension seeks to employ these insights to 
assess the effects and effectiveness of existing policy measures; that is, to sort out the factors and 
measures that make the greatest difference in order to improve existing programmes and to propose 
more effective policy responses to help overcoming youth unemployment in Europe.  
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The first dimension encompasses three objectives. First, the supply-side of youth unemployment, 
with an eye to the ways in which the values and norms that shape young people’s economic self-
sufficiency and entrepreneurship are handed down through the generations. Comprehensive 
surveys, completed by in-depth interviews of families will probe the question of intergenerational 
transmission, thereby examining the ways in which attitudes towards economic self-sufficiency and 
entrepreneurship are formed and transmitted as well as their overall impact on employability. The 
second objective brings together the supply and demand side of unemployment among young adults. 
More specifically, this objective examines the interaction between what employers are looking for 
when hiring young people and young people’s awareness of employer expectations. Taking a broader 
view, the third objective seeks to uncover the consequences of youth unemployment over the long-
term, looking both to the implications for individuals and for society as a whole.  

Zooming out from more individual-centred perspectives, the fourth objective aims to assess the 
impact of labour market policies on young people’s employment situation as well as the extent to 
which EU member states have embraced such measures. Flexicurity policies, policies supporting 
business starts-ups and self-employment as well as policies promoting education and training 
platforms are examined with regard to their effects as well as effectiveness in achieving economic 
self-sufficiency and entrepreneurship among young people. Closely related is the fifth and final 
objective, which will draw on the insights from the other objectives to propose recommendations for 
new policy measures and strategies to encourage the labour market integration of young people in 
Europe.  

CUPESSE, as an innovative project connecting a diverse group of actors and institutions from all over 
the globe, will make a substantive contribution to understanding the complex processes regarding 
the employment situation of youth in Europe. With its multi-method, multidisciplinary and 
encompassing perspective, CUPESSE stands to make a significant impact not only in terms of the 
ways in which we comprehend the multifaceted concepts of economic self-sufficiency and 
entrepreneurship, but the project will also be able to draw on these findings to draft policy 
recommendations which will be relevant for meeting the goals of the Europe 2020 strategy. 
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